School Improvement Action Plan — Goal One
SY 08 - 09

PART I: OVERVIEW
E. C. Killin Elementary School 14 October 2008

Goal Statement: All students will improve their English writing skills across the curriculum.

Essence of the goal:
e Writing correct standard English sentences (Gums)

e Writing effectively for a variety of purposes (expository, narrative, persuasive, as dictated
by grade level standards)

e Expressing complete thoughts that make sense and are logically organized (conventions,
syntax, vocabulary)

e Following the rules of the writing process

Targeted Subgroup: Targeted subgroup and interventions will be determined in SY 08-09 and
implemented in SY 09-10.

Triangulation of Data:
We chose this goal based on triangulating the following data sources:

Triangulation of Data: 1. Unique Local Insight — Staff Perceptions:
e Teacher Survey

2. Existing School Data - Student Data:
e The TerraNova Multiple Assessments, 2" Edition
e The TerraNova Performance Assessment Communications Arts
e Scholastic Reading Inventory (SRI)
o Developmental Reading Assessment (DRA)

3. Existing School Data - Instructional Data:
e Teacher Survey

4. Existing School Data - Community Data and Information:
Count of English Language Learners by Level
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System-wide Assessment(s)

Name: TerraNova Multiple Assessments, 2"
Ed.

Language Subtest

Indicator of success:

There is a meaningful increase in the
percentage of students performing in
the Top Two National Quarters, and a
meaningful decrease in the percentage
of students performing in the Bottom
National Quarter as measured by the
TerraNova Multiple Assessments, 2™
Edition, Language Arts Subtest.

Local Assessment(s)
Name Informal Grammar, Usage, Mechanics, Spelling
Assessment, Grades SS-6

Each grade level will develop an assessment.

Indicator of success:

There is a meaningful increase in the percentage of
students performing at the standard or higher as
measured by the E.C. Killin Elementary School
Grammar, Usage, Mechanics(GUMS) Assessment.

Name: Informal Writing Assessment, Grades SS-6

Teacher designed rubric — SS-K
6 Traits of Writing Rubric- 1-6

Indicator of success:

There is a meaningful increase in the percentage of
students performing at the standard or higher as
measured by the E.C. Killin Elementary School Informal
Writing Assessment.

Interventions and their descriptions applicable to ALL Students

Intervention Brief Description:

Balanced Literacy Balanced Literacy is a comprehensive program based on the
components of modeled, shared, guided and independent reading
and writing; teaching occurs through a continuum of stages that
gradually release control of the learning to the students. Lessons
on Balanced Literacy include: modeling by the teacher in the read
aloud and shared writing component, interactive practice via the
shared reading and interactive writing component, guided practice
using guided reading and writer’s workshop, and finally
independent practice where students read and write
independently. Balanced Literacy includes students engaging in
reading and writing activities that are instrumental in implementing
a standards-based curriculum and developing independent
readers and writers. A primary aspect of Balanced Literacy is that
it provides teachers with the tools to allow the implementation of
instructional strategies that are considered promising practices.

Intervention
6+1 Trait Writing Model

Brief Description:

The Six-Trait Writing Model was developed in the 1980s by
teachers based on their beliefs about what they valued in student
writing and their analysis of hundreds of student writing samples
from grades K-12 for strengths and weaknesses. (To read more
about the Model, go to the Northwest Regional Educational
Laboratory web site at www.nwrel.org/eval/writing/.) The analysis
yielded six traits that indicate qualities of good writing:

e |deas (details, development, focus)
e Organization (internal structure)
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Intervention

Summer Reading Counts Program

Intervention

Parent Training

Intervention

Web Links

Voice (tone, style, purpose, and audience)

Word choice (precise language and phrasing)
Sentence fluency (correctness, rhythm, and cadence)
Conventions (mechanical correctness)

And another has now been added. . .presentation
(handwriting, formatting, layout)

The traits are interrelated yet the criteria of each are distinct
enough to allow for individual scoring of each trait.

Brief Description:

The School Home Community Partnership will publicize the
summer Reading Counts program that is promoted by the Camp
Foster Base Library. Reading Counts is a computer based data
base of comprehension tests tied to lexile leveled books. A list of
Reading Counts books will be maintained at the local base library
as well as available on the school’s internet web site.

Brief Description:

The School Home Community Partnership will offer monthly
literacy support training to parents. The classes will be facilitated
by the school’s Literacy Facilitator and will include instruction on
what Balanced Literacy is and how you can use components of
Balanced Literacy at home to support the school interventions.

Brief Description:

The technology committee will establish a literacy link on the
school’s internet web site. The link will include web sites related
to both reading and writing that will inform/help parents implement
and support both Balanced Literacy and 6 Traits interventions.

Interventions and their descriptions applicable to the Targeted Subgroup

Intervention

TBD during SY 08-09

Brief Description:

Targeted subgroup and interventions will be determined in
SY 08-09 and implemented in SY 09-10.

Interventions Implementation Timeline

1. Balanced Literacy — Writer’s
Workshop

2. 6 Trait Writing Model — Rubrics
within the writing process

3. Summer R.C. and Web Links

4. Parent Training

Resources | POC

1. Pacific 1. Singleton, Mordt, Smith, Mattson, Scherden
Literacy 2. Singleton, Mordt, Smith, Mattson, Scherden
Project 3. Yost, Mordt

2. Pacific 4. Singleton

Literacy

Project

3. Library

Assistant

4. Literacy

Facilitator
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Part Il

Staff Development Qutcome

School Name: E. C. Killin Elementary School
Results-Based Staff Development Plan

Intervention: Year 1 Interventions

(What do teachers need to know and be able to do?)

Develop an awareness of the 6 Trait Analytic
Model for Writing Assessment. Integrate the 6
Traits model into writing instruction within
classroom instruction. Training will be phased
in over 4 years. Improve grammar, usage,
mechanics and spelling in student work.

(What teacher accountability evidence will we accept to verify staff

development was effective.)

Student Outcome

(What do we want students t0 know,
learn, demonstrate?)

Staff feedback forms to be filled out at the end of each in-service, workshop or
training session.

Students will receive meaningful and

constructive assessment of their writings due to
the use of the 6 Trait Analytic Model for Writing.
Students’ writing skills can be improved across
the curriculum. Students will improve grammar,
usage, mechanics and spelling in their writings.

Effective Staff
Development Steps

Implementation
Activities

Person/Group
Responsible
(SI; CIF; Tech; etc.)

Documented Evidence
of Each Step

Resources
Needed

Timeline
Date/Time

Knowledge
What you want people
to walk away with

Year 1: Knowledge of the 6
Trait Analytic Model for Writing
and writing correct standard
English sentences.

Year 2: Introduction to the 6
Trait Analytic Model for Writing
and writing correct standard
English sentences.

Year 3: Deeper understanding
Of the 6 Trait Analytic Model for
Writing and writing correct
standard English sentences.

Writing Committee
LF, LSS, CIF

Staff Development
Feedback Form
Student Work
Samples

Teacher and
Student Displays

Facilitators and trainers
who specialize in the

6 Trait Analytic Model
For Writing

Ongoing throughout

the year, with an initial
training/introduction
presented in Aug./Sept.
each year. We will
begin each year with a
review of “where we
have been and what the
for this year.” Followed
ongoing instruction
[training

Model/Demonstrate
How this knowledge
will be shown to the
staff

Facilitators and trainers

Will hold in-services and/

or conduct mini-lessons at
faculty meetings, admin. bank
day time, and dedicated SIP
in-service days. LF/LSS/CIF
and/or other trainers will model
lessons and share ideas.

Writing Committee
LF, LSS, CIF

Staff Development
Feedback Form

Facilitators and trainers
who specialize in the

6 Trait Analytic Model
For Writing

Ongoing throughout the
School Improvement
cycle

Low Risk Practice
with Feedback
What will be in place
for the teachers to try
and how will they
receive feedback

Grade levels will collaborate
and share ideas on ways to
incorporate the 6 Trait Analytic
Model for Writing and the
Instruction in writing correct
standard English sentences
in the classroom.

Staff Members, LF,
LSS

Minutes/notes from grade
level collaboration

Collaboration time
made available
(common

planning time for grade
levels)

Ongoing throughout the
School Improvement
Cycle

Edward C. Killin Elementary School 4




On-the-Job Practice
with Feedback

What programs will be
in place: Teachers
teaching teachers,
Mentoring, Paired
Learning, etc.

Teachers will be provided
release time to work with
other staff members on the
development and assessment
of the 6 Traits Analytic Model
For Writing lessons.

Staff Members, LF, LSS

Pieces of writing that show

the use of the writing

process through publication and
assessed by the 6 Trait Analytic
Model for Writing.

Release time for staff

Ongoing throughout the
School Improvement
cycle

Follow-up for
Current Staff
Collaborative meetings

Grade levels will meet to discusg
strategies, share ideas and
work samples they would

like to collect.

Staff Members, LF and
LSS

Minutes/notes from grade
level collaboration

Collaboration time
made available
(common

planning time for grade
levels)

Ongoing throughout the
School Improvement
cycle

Long-Term
Maintenance Plan
for New Staff

What is in place for
long-term maintenance

New staff will meet with the lead
returning grade level members,
the CIF and selected SIP
leaders to be informed/
instructed on the SIP and
Interventions.

Mentor, CIF, SILT, and
Staff Members

Quarterly CIF report,
administrative reports
regarding staff
development, LF reports to
admin

Collaboration time
made available
(common

planning time for grade
levels)

Ongoing throughout the
School Improvement
cycle
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PART lll: MONITORING PLAN

SIP Goal

Intervention

Monitoring Plan

Point of Contact

Goal Statement:
All students will
improve their
English writing
skills across the
curriculum.

Balanced Literacy —
Writer's Workshop

6 Trait Writing Model —
Rubrics within the writing
process

Parent Training

Web Links

e CIF reports,
administrative
reports
regarding staff
development,

LF reports to
administration

o Staff Development
Feedback Form

e  Student work samples
collected quarterly.
Grade level teams
will discuss how to
better teach and
assess the
components

of the interventions for|

given year.

M. Singleton, Mordt,
Smith, Mattson,
Scherden,Minkle

M. Singleton, Mordt,
Smith, Mattson,
Scherden

M. Singleton, Mordt,
Smith, Mattson,
Scherden

Yost

Balanced Literacy —
Writer's Workshop

6 Trait Writing Model —
Rubrics within the writing
process

Quarterly Literacy
Place End of Unit
Writing Samples or

other Writing Prompt
Scored with Six + 1

Traits of Writing
Rubric

Team Leader/
Chairperson

Analysis will be
shared at Team
and/or Faculty
Meetings.

Status of
Monitoring Tools
will be an agenda
item at monthly
SILT meetings.
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PART IV: STATUS REPORT

Goal Statement: All students will improve their English writing skills across the
curriculum.

DATA ANALYSIS PROCEDURES

Baseline data and data collected at the end of each year of the school improvement
cycle were disaggregated by grade level (and targeted subgroup) and were analyzed.
Using NCA Data Analysis software, data were converted to standard scores (z-scores)
and analyzed.

1. A standard score difference of .3 or greater is a substantial improvement and
a difference of -.3 or greater is a substantial decline in student performance.

2. A standard score difference of .2 to .3 is quite good and a negative difference
of -.2 to -.3 is a quite bad.

3. A standard score difference of .1 to .2 is enough to mention and a difference
of -.1 to -.2 is enough to mention.

4. A standard score difference of -.1 to .1 is not enough to mention.

DATA DISPLAY: TerraNova, 2nd Edition

E.C. Killin Elementary School
TerraNova, 2nd Edition Language Subtest
Top Two National Quarters

. 100
[5)
) 76 74
-~ 80
g ch 67 863 62 64 02007
T3S e | F 2 m 2008
3 % 02009
o 40 -
8 02010
20 | = 2011
0 -
3rd 4th 5th 6th

Grade

****Please note that school was reconfigured in SY 08-09 from PreK-6 to PreK - 5.
Indicator of Success: There is a meaningful increase in the percentage of students
performing in the Top Two Quarters as measured by the TerraNova Multiple
Assessments, 2™ Edition, Language Subtest.

Findings: (z-score analysis)
1. The difference in performance at the 3rd grade is quite good.
2. The dif(fir_ehzc(ae) in performance at the 4th grade is better by enough to mention.
3. The dif(fir_eh1c:3e)in performance at the 5th grade is substantially worse.
4. The dif(fir_e;{gé in performance at the 6th grade is quite good.
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(Z= .28)

DATA DISPLAY: TerraNova, 2nd Edition

Percentage of
Students

E.C. Killin Elementary School
TerraNova, 2nd Edition Language Subtest
Bottom National Quarter

40
35
30
@ 2007
25 2008
20 17 02009
14 .l

15 11 02010
10 1 2 8 5 m 2011

5 ¢ I [.4

0 - :

3rd 4th 5th 6th
Grade

****Please note that school was reconfigured in SY 08-09 from PreK-6 to PreK - 5.
Indicator of Success: There is a meaningful decrease in the percentage of students
performing in the Bottom Quarter as measured by the TerraNova Multiple Assessments,
2" Edition, Language Subtest.

Findings: (z-score analysis)

1.

2.

3.

The difference in performance at the 3rd grade is quite good.

(Z=.23)

The difference in performance at the 4th grade is quite good.
(Z=.28)

The difference in performance at the 5th grade is substantially worse.
(Z=-.47)

The difference in performance at the 6th grade is worse enough to mention.
(Z=-.19)
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DATA DISPLAY: Grammar Usage and Mechanics

E.C. Killin Elementary School
Grammer, Usage and Mechanics Skills (GUMS)
Assessment
At or Above the Standard
100 |~ 93 85 92 91

S 8o 75 75
o 8 63 © 2007
o S 60 -
S o 45 46 ¥ 2008
cgo 40 37
Q 3 40 - 02009
‘%” 7] 02010
o 20 N 2011

0 .

K 1 2 3 4 5 6
Grade

****Please note that school was reconfigured in SY 08-09 from PreK-6 to PreK - 5.

Indicator of Success: There is a meaningful decrease in the percentage of students
performing at the standard or higher as measured by the E.C. Killin Elementary School

Grammar, Usage, Mechanics (GUMS) Assessment.

Findings: (z-score analysis)

1. The difference in performance at the Kindergarten grade is substantially better.

2. The dif(firze;g:i)n performance at the 1st grade is substantially better.
3. The dif(firzeﬁsc)e in performance at the 2nd grade is substantially better.
4. The dif(firze;ézsgi)n performance at the 3rd grade is substantially better.
5. The dif(firzegc)e in performance at the 4th grade is substantially better.
6. The dif(firze;fesi)n performance at the 5th grade is substantially better.
7. The difzfgrze;cZeLi)n performance at the 6th grade is substantially better.

Edward C. Killin Elementary School

9



DATA DISPLAY: Writing Assessment

Percentage of
Students

E.C. Killin Elementary School
Writing Local Assessment
At or Above the Standard
100
89
8688 83 87
80 H 76 r
70 65 65 59 = 2007
46 44 44 a“ 02009
40 02010
31 = 2011
20 +
0 4
Ss K 1 2 3 4 5 6
Grade

****Please note that school was reconfigured in SY 08-09 from PreK-6 to PreK - 5.

Indicator of Success: There is a meaningful decrease in the percentage of students
performing at the standard or higher as measured by the E.C. Killin Elementary School
Informal Writing Assessment.

Findings: (z-score analysis)

1.

The difference in performance at the Sure Start grade is better by enough to
mention.
(Z= .10)
The difference in performance at the Kindergarten grade is better by enough to
mention
(Z= .19)
The difference in performance at the 1st grade is substantially better.
(Z=1.45)
The difference in performance at the 2nd grade is substantially better.
(Z=.74)
The difference in performance at the 3rd grade is substantially better.
(Z= .49)
The difference in performance at the 4th grade is substantially better.
(Z= .38)
The difference in performance at the 5th grade is substantially better.
(Z=.96)
The difference in performance at the 6th grade is substantially better.
(Z=1.46)
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ANALYSIS

Summary of student performance (z-score differences) for Assessment One
TerraNova, 2nd Edition Language Subtest:

In the top two national quarters, third grade performance was quite good in 2008 when
compared to baseline data. Fourth grade performance in year 2008 was better by
enough to mention when compared to baseline data. Fifth grade was substantially
worse in 2008 when compared to baseline data. Sixth grade performance was quite
good in 2008 when compared to baseline data.

In the bottom national quarter, third grade performance was quite good in 2008 when
compared to baseline data. Fourth grade performance in year 2008 was quite good
when compared to baseline data. Fifth grade was substantially worse in 2008 when
compared to baseline data. Sixth grade performance was worse by enough to mention
2008 when compared to baseline data.

Summary of student performance (z-score differences) for Assessment Two
Grammar Usage and Mechanics (GUMS):

Kindergarten performance was substantially better in 2008 when compared to baseline
data. First grade performance was substantially better in 2008 when compared to
baseline data. Second grade performance was substantially better in 2008 when
compared to baseline data. Third grade performance was substantially better in 2008
when compared to baseline data. Fourth grade performance was substantially better in
2008 when compared to baseline data. Fifth grade performance was substantially
better in 2008 when compared to baseline data. Sixth grade performance was
substantially better in 2008 when compared to baseline data.

Summary of student performance (z-score differences) for Assessment Three
Writing Local Assessment:

Sure Start performance was better by enough to mention in 2008 when compared to
baseline data. Kindergarten performance was better by enough to mention in 2008
when compared to baseline data. First grade performance was substantially better in
2008 when compared to baseline data. Second grade performance was substantially
better in 2008 when compared to baseline data. Third grade performance was
substantially better in 2008 when compared to baseline data. Fourth grade performance
was substantially better in 2008 when compared to baseline data. Fifth grade
performance was substantially better in 2008 when compared to baseline data. Sixth
grade performance was substantially better in 2008 when compared to baseline data.
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Impact of each intervention on student performance:

Balanced literacy and 6 traits writing had a positive impact on student performance as
shown by assessment data. Teachers participated in staff developments and worked
towards implementation of the interventions in all curricular areas.

Parent training and web links had a positive impact of student performance as shown by
assessment data. It empowered parents with the tools and knowledge to reinforce what
the students were learning in the classroom and created a common language amongst
all stakeholders.

Action Needed: (How will the School Improvement Plan be modified in light of
these assessment results?

Which intervention(s) will continue? All interventions will continue as the staff works
towards full implementation and institutionalizing the interventions.

Why? Even though progress was shown, All stakeholders feel there is still room for
improvement. The school also feels that more than one year of data needs to be
recorded to show the power of the interventions when fully implemented.

Which intervention(s) will be modified? How?
The interventions will continue as outlined in the plan.

Which intervention(s) will be discontinued? Why?

No interventions will be discontinued because we have not seen evidence to support a
justification to discontinue.
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PART V: DOCUMENTATION REPORT

Selection of Goals:

The faculty, staff and stakeholders of E. C. Killin Elementary School participated in a carousel review
of data in December 21, 2006. The data reviewed consisted of scores from grades three through six on
the TerraNova Multiple Assessments, 2" Edition, The TerraNova Performance Assessment in
Communications Arts, Scholastic Reading Inventory (SRI), DRA scores from grades kindergarten through
three, teacher surveys of staff perceptions and instructional data and a count of English language
learners by level. The recommendations of the last NCA-CASI visit were also posted, reviewed and
discussed.

The faculty, staff and stakeholders were randomly divided into five groups. Each piece of data was
posted at a station in the cafeteria, and each of the groups moved station to station examining the data
that was presented. There was at least one community member in each group. Each group discussed
strengths and weaknesses presented by the data at each station and recorded student improvement
needs by writing ideas on the station’s posted chart.

Each group discussed and generated a list of needs for student improvement based on the data
and former recommendations. Each group’s list of needs for student improvement was consolidated into
one list for the faculty, staff and stakeholders to review on a goal-setting matrix. Group participants rated
each need in order of importance on the matrix to prioritize the needs for student improvement. After
much discussion the highest ranking four student improvement needs were selected.

A consensus process was then used to finalize the selection and writing of student performance
goals and to ensure they were connected to the curriculum standards. The top three student improvement
needs were chosen using the consensus process by the faculty and staff.

After selecting the three student improvement needs in December, 2006, a voluntary committee
of faculty members and parents met several times in January, 2007, to consolidate these needs into two
school improvement goals. The committee then discussed the meaning of the two goals and how
students could meet the goals. A consensus was reached concerning the essence of the two school
improvement plan goals. A sub-committee of the goal committee then collaborated in writing the wording
for the essence of the two goals.

An historical analysis of student performance levels on the TerraNova Multiple Assessments, 2
Edition, show results that are inconsistent, with no clear trend upward or downward for the percentage of
students that score in the top two national quarters. What is clearly evident is that our students out
performed the national average at every grade level, in all content areas tested. Although our students
consistently scored above the National Norm Group average, the DoDEA Community Strategic Plan
requires that 75% of our students score in the top two national quarters. The greatest deficits in meeting
the goal is found in the Social Studies and Language subtest, with an average percentage deficit of
6.75% and 4.25% respectively. These subtest deficits are followed by the Science, Mathematics and
Reading subtests. As a result, the school may need to identify a student performance goal in the
area of Literacy (Reading and Language Arts), Social Studies, Science and Mathematics.

Although student achievement on the TerraNova Performance Assessment: Communications Arts has
trended up in two of the last four years, student achievement has been below expectation in all years. In
3 of the last four years, less than 65% of our students scored in the top two national quarters. In the prior
year only 74% scored in the top two national quarters, which is below the DoDEA Community Strategic
Plan goal that all (100%) of our students score at the standard or above the standard. Therefore the
school may need to identify a student performance goal in the area of writing.

The Scholastic Reading Inventory (SRI) is a computer—adaptive assessment designed to measure
how well readers read literature and expository texts of varying difficulties. SRl is a local assessment
used to measures reading comprehension and is administered to students in grades 1 through six. In
order to facilitate the assessment of kindergarten and first grade, a locally developed story retell
assessment is performed with results being included in the SRI analysis.

It is clear that the data does not show any clear trend in reading scores across grade levels; while one
grade level shows a two year upward trend (4th grade), this is offset by third grade’s downward spiral,
and lower scores in four of the 8 grade levels tested for school year 2004-2005. Most grades posted
erratic history with no clear trend that is noteworthy. Historically, in all test years, most grade levels had
fewer than 80% of their tested population scoring at the standard or above the standard. In other words,
in all test years, most grades had 20% or more of their population that did not meet the standard of
proficient or advanced. As a result, the school may need to identify a student performance goal in
the area of reading.

It is clear from the data taken from the DRA that two of the three grade levels tested have more than
70% of their students reading at, or above grade level. Third grade has consistently posted scores that
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exceed 80% of their students. Unfortunately, in first grade less than 60% of its population were reading at
or above grade level in the two years tested. Furthermore, a downward trend has been established in all
grade levels tested. Although two of the three grade levels tested had more than 75% of its students
meeting or exceeding the standard, not all grade levels tested exceed the 75% criteria set in DoDEA’s
Community Strategic Plan and based on the aforesaid negative trend, the school may need to identify
a performance goal in the area of literacy. Additionally, the data suggests that the school may need to
identify target subgroups of students in these areas should one of those broad areas be selected as a
performance goal.

Selection of Interventions:

After the two goals for E. C. Killin’s school improvement plan were selected the faculty members and
parent representatives participated in either a Goal 1 or a Goal 2 committee to discuss and decide upon
interventions to be used to assist students in achieving success toward the goals. Members of the entire
Goal 1 “Writing” committee collaborated with their teaching teams to discuss what interventions would
best serve in assisting students to improve their writing skills across the curriculum. The Goal 1
committee members then brought their team’s ideas to the Goal 1 committee for discussion and review.
Various types of rubrics and reading programs were discussed and researched. The Goal 1 committee
then chose the interventions by consensus from within the Goal 1 committee.

The Balanced Literacy approach was chosen as an intervention because it addresses literacy
objectives in all grade levels. It is part of the Pacific Literacy Program which is a Department of Defense
Dependents Schools initiative. The Balanced Literacy approach has been effective in offering an
alternative to the extremes of pure phonics or whole language, providing for an effective combination of
instructional approaches, and for accommodation of various learning styles. (Pressley, 1988; Weaver,
1988; Kelly, 1987; Atterman, 1977). According to Debra Johnson in Balanced Reading Instruction: A
Review of Literature (1999), “Schools can help all children become independent readers and writers
through a balanced literacy program. The components of a balanced literacy program include reading
aloud, shared reading, guided reading, independent reading, modeled/shared writing (dialogue journals
and journals and logs), interactive writing (language experience), and independent writing (writer’s
workshop and research reading and writing).”

The 6 +1 Traits of Writing Model was chosen as an intervention for our writing goal because it
addresses a wide area of writing objectives and can be used in all grade levels.

Bissex (1980), Chomsky (1971) and Graves (1983) found that young children begin writing as or even
before they learn to read, because they have a need to communicate ideas and concepts that have been
discovered by experience rather than in books. This communication serves not only to share thoughts,
but also to help organize them into coherent categories.

“Anecdotal data are supported by more systematic research studies like the one conducted in 1992-

1993 in Portland, Oregon (NWREL, 1992-1993). Six fifth-grade classrooms were selected to study the

effect of teaching the six analytic traits to students. The classrooms represented diverse student

populations (rural/urban, native/non-native English speakers, and a range of ethnicities). Three of the
classrooms received traditional instruction while the other three were taught the six-trait method. The
results from pre and post tests revealed large differences in writing performance between the two
groups.”

The Goal 1 committee also discussed the importance of parent involvement in children’s writing
development. Members felt that it is necessary to make resources available for parents to collaborate with
teachers to help students develop writing skills. The Goal 1 committee agreed that the interventions of
suggested web links and workshops for parents to access for knowledge and information in assisting their
children through the writing process would prove to be a helpful addition in assisting children to reach the
goal.

Jarmer, D, Kozol, M, Nelson, S, & Salzberry, T (2000). Six-trait writing model improves scores at Jennie
Wiilson Elementary . Journal of School Improvement, 1.
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ADDENDUM 1: DoDEA CURRICULAR STANDARDS
RELATED TO THE GOAL

Grade All: Subject Area: All
Goal 1: All students will improve their writing skills across the curriculum.

Sure Start Standards

E2al: The student creates messages by drawing, dictating, and using emergent writing.
E2bl: The student demonstrates an understanding of the need to express their ideas in writing.

Kindergarten Standards

E2b.1 Kindergarten students to produce narratives that:
a. story — single event or several events loosely linked
b. tell events as they move through time
c. drawings — that support meaning
d. storybook language

2. By the end of year Kindergarten students to : (Punctuation and Capitalization)
a. Use capitals
b. Place a punctuation mark at the end of a sentence.

First Grade Standards

Writing correct standard English sentences (GUMS)

E2c.4 Punctuation, Capitalization & other conventions (including exclamation points, quotation marks, periods,
question marks, ellipses, colons, and proper capitalization)

Writing effectively for a variety of purposes (expository, narrative, persuasive, etc)

E2b Writing Purposes

E2b.1 Narrative writing

E2b.2 Informational (or report) writing

E2b.3 Functional writing

E2b.4 Respond to literature

Second Grade Standard

E2c.4: Punctuation, Capitalization and Other Conventions

« use capital letters at the beginnings of sentences;

* use periods to end sentences;

* approximate the use of quotation marks;

« use capital letters and exclamation marks for emphasis;

* use question marks; and

* use common contractions.

E2b.2: Informing Others: Report or Informational Writing
Produce reports that:

* have an obvious organizational structure;

» communicate big ideas, insights or theories that have been elaborated
on or illustrated through facts, details, quotations, statistics and
information;

* Usually have a concluding sentence or section

Third Grade Standards

All of E2¢c4 Punctuation, Capitalization and Other conventions - students are expected to:
Use capital letters, commas, quotation marks, questions marks, contractions and lower case letters correctly.

E2b.2 Informing Others: Report or Informational Writing - students are expected to:
have an obvious organizational structure
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communicate ideas through facts, details quotations, statistics and information
have a concluding sentence or section .

Multiage First —Third Grade Standards

Writing correct standard English sentences (GUMS)

Writing effectively for a variety of purposes (expository, narrative, persuasive, as dictated by grade level standards)
Expressing complete thoughts that make sense and are logically organized (conventions, syntax, vocabulary)
Following the rules of the writing process

E2b: Writing Purposes and Resulting Genres- the students will share events, tell stories, and write reports, write
directions, make lists and compare texts

Fourth Grade Standards

E1b.1 makes and supports warranted and responsible assertions about the texts;
E1b.2 supports assertions with elaborated and convincing evidence;

E1b.3 draws the text together to compare and contract themes, characters, and ideas;
E1b.4 makes perceptive and well developed connections; and

E1b.5 evaluates writing strategies and elements of the author’s craft.

Fifth and Sixth Grade Standards

E2aThe student produces a report that:

E2a.1 engages the reader by establishing a context, creating a persona, and otherwise developing reader interest;

E2a.2 develops a controlling idea that conveys a perspective on the subject;

E2a.3 creates an organizing structure appropriate to a specific purpose, audience and context;
E2a.4 includes appropriate facts and details;

E2a.5 excludes extraneous and inappropriate information;

E2a.6 uses a range of appropriate strategies, such as providing facts and details, describing or analyzing the subject,
and narrating a relevant anecdote; and

E2a.7 provides a sense of closure to the writing.

Conventions, Grammar and Usage of the English Language

E4a The student demonstrates a basic understanding of the rules of the English language in written and oral work
and selects the structures and features of language appropriate to the purpose, audience and context of the work. The
student demonstrates control of:

E4a.1 Grammar;

E4a.2 paragraph structure;
E4a.3 punctuation;

E4a.4 sentence construction;
E4a.5 spelling; and

E4a.6 usage.

Sixth Grade Standards

E4b.1 adding or deleting details;

E4b.2 adding or deleting explanations;

E4b.3 clarifying difficult passages;

E4b.4 rearranging words, sentences, and paragraphs to improve or clarify meaning;
E4b.5 sharpening the focus; and

E4b.6 reconsidering the organizational structure

Math: All Grades

M&8a Instructional programs from Pre-Kindergarten through Grade 12 should enable all students to:
organize and consolidate their mathematical thinking through communication;
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communicate their mathematical thinking coherently and clearly to peers, teachers, and others;
analyze and evaluate the mathematical thinking and strategies of others;
use the language of mathematics to express mathematical ideas precisely

Science: All Grades

S1 Scientific Inquiry (Intermediate grades)

S1c designs, conducts, and records scientific investigations following the general procedures of scientific inquiry.
S1d applies appropriate tools and techniques to systematically collect, record, analyze, interpret and present data.
Sle develops logical descriptions, explanations, predictions, and models using evidence.

S1g communicates scientific procedures, explanations, and conclusions using appropriate scientific language and
mathematics.

S1 Scientific Inquiry (Primary grades)

Sle uses observations and recorded data to construct reasonable explanations.
S1f communicates scientific explorations, investigations and explanations through speaking, drawing, and writing

Social Studies: All Grades
Skills (Intermediate Grades)

SK1g create a multimedia report using text, color, and importing graphics, sounds, special effects, and/or
animation.

Skills (Primary Grades)

SK1e arrange related events in chronological order.

Host Nation: Third- Sixth Grades

Third Grade: The student will match the sound of the host nation language to the printed word.

Fourth Grade: The student will relate the sound of the host nation language to the printed word.

Fifth and Sixth Grades: The student will read and write level-appropriate material on familiar topics in the host
nation language

Art

Fifth Grade: VA6a: The student describes how the principles of design are interrelated with other disciplines.

Sixth Grade: VA6a: The student compares the characteristics of two or more works of art that share similar subject
matter, historical periods, or cultural context.
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ADDENDUM 2: Research Related to the Interventions
Selected

Intervention: Balanced Literacy

Supporting Research:

The Balanced Literacy approach has been effective in offering an alternative to the
extremes of pure phonics or whole language, providing for an effective combination of
instructional approaches, and for accommodation of various learning styles. (Pressley,
1988; Weaver, 1988; Kelly, 1987; Atterman, 1977). According to Debra Johnson in
Balanced Reading Instruction: A Review of Literature (1999), “Schools can help all
children become independent readers and writers through a balanced literacy program.
The components of a balanced literacy program include reading aloud, shared reading,
guided reading, independent reading, modeled/shared writing (dialogue journals and
journals and logs), interactive writing (language experience), and independent writing
(writer’s workshop and research reading and writing).”

Intervention: 6+1 Trait Writing Model

Supporting Research:

Bissex (1980), Chomsky (1971) and Graves (1983) found that young children
begin writing as or even before they learn to read, because they have a need to
communicate ideas and concepts that have been discovered by experience rather than
in books. This communication serves not only to share thoughts, but also to help
organize them into coherent categories.

“Anecdotal data are supported by more systematic research studies like the one
conducted in 1992-1993 in Portland, Oregon (NWREL, 1992-1993). Six fifth-grade
classrooms were selected to study the effect of teaching the six analytic traits to
students. The classrooms represented diverse student populations (rural/urban,
native/non-native English speakers, and a range of ethnicities). Three of the classrooms
received traditional instruction while the other three were taught the six-trait method.
The results from pre and post tests revealed large differences in writing performance
between the two groups.”

Jarmer, D, Kozol, M, Nelson, S, & Salzberry, T (2000). Six-trait writing model improves scores at Jennie
Wilson Elementary . Journal of School Improvement, 1.
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